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A Review of Intraverbal Interventions for Autism Spectrum Disorder
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[Abstract] Objective To understand the current intervention methods of interactive language in autism spectrum disorder,
and to provide reference and suggestions for future research and practice. Methods Intraverbal AND autism OR ASD OR autism
spectrum disorder were used in literature analysis to generate a search formula in EBSCO database. Results 357 relevant studies
were obtained, and 38 articles meeting the requirements were obtained after removing duplicates and irrelevant literature. The
literature is analyzed from the characteristics of the research object, teaching procedures and prompt systems, and the multiple control
types of inteverbal. Conclusion Foreign studies mainly focus on preschool and school-age subjects, but there are few studies on
adults. At present, different teaching procedures and methods have been proved to be effective, and the experence of prompt type can
predict its efficiency. The research content of multi-control interverbal is mainly common sense problems, and focuses on how to
improve learning efficiency and generalization skills.
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